I
n the January 2003 issue of this column, I addressed the issue of what theories are important to teach in an introductory, overview family counseling course. The time to write the column for the current issue occurred at the same time that my textbook order for the next offering of my family counseling course was due. I found myself contemplating, once again, how we best teach family therapy theory, regardless of which family therapy theories are covered.
A literature review revealed few articles that discussed the process of teaching family therapy theory. The articles that do exist either concentrate on the concepts to be taught, rather than how to teach them, describe a course, or more frequently, recommend a specific teaching technique as the medium of theory instruction. We do not yet know which teaching strategies are the most effective for disseminating knowledge about the core concepts and theories of family therapy theory. Maynard (1996) found that the standard method of teaching an overview family therapy course is for the professor to deliver a lecture emphasizing the core concepts of a particular theoretical approach and then encouraging discussion. However, other teaching methods "are superior to lectures in student retention of information, transfer of knowledge to new situations; development of problem-solving, thinking, or attitude change, and motivation for further learning" (McKeachie, 2002, p. 53) . Academicians have offered alternatives to the lecture/discussion format. Some academicians have recommended how an entire introductory overview family therapy class should be taught. Many others have recommended particular methods or assignments.
The Course
Several authors have published frameworks and assignments for a three-credit, semester-long, graduate-level, introductory, overview family counseling or therapy course. Maynard (1996) recommended that instructors use a variety of teaching techniques to assure the retention of theoretical constructs. He stated that methods must be innovative and interesting for the student to absorb and remember the major theoretical constructs and to be able to apply them. He described two key assignments for such a course, both of which involve the use of a fictional family-the family depicted in the film Ordinary People. In the first assignment, students view the film and write a paper describing an assessment of what is happening with each main character, an analysis of the therapeutic method of the psychiatrist portrayed in the film, and other interventions that could have taken place. In the second assignment, students working in pairs develop a series of therapy sessions with the family using one of the major theories and present their ideas to the class. Maynard reported that student evaluations are very positive and that students find that the fictional family assignments bring the major theories alive. Liddle and Saba (1982) presented a conceptual model for teaching an introductory family therapy course that connects teaching and therapy. Liddle and Saba adapted the therapeutic stages of "joining, restructuring, and consolidation" (p. 63) to the stages of teaching: the various approaches into their professional identities. (p. 68) However, Bourdeau and Mooney (2002) cautioned that very little of the course suggestions for teaching family therapy theory found in the literature demonstrate any concern or attention to the developmental needs of the students, systemic use of educational psychology, or principles of instructional design. From their perspective, most strategies focus on clients or supervisors without taking into account the unique needs of the students themselves. Bourdeau and Mooney proposed a comprehensive model of instructional design, using concepts based in learning theory, which offers a "consistent, developmentally sensitive training curriculum for marriage and family counseling students and professors" (p. 379).
Teaching Strategies
Many teaching strategies are offered in the literature to assist students in learning about the major family therapy theories.
Literature and the arts. One of the most popular strategies for teaching theory appears to be the use of literature and the arts, especially the use of movies (e.g., Demmitt, 1998; Gladding, 1994; Hudock & Warden, 2001) . Demmitt (1998) described the benefits of using literature and the arts to illustrate theoretical constructs. These benefits include the fact that this medium comes in many forms with varying sensorimotor involvement and, as a consequence, can appeal to different learning styles. Movies and videos are representative of real-world realities that help the visual learners see what a theoretical construct "looks like". Music resonates with the audio learners. Literature and poetry can provide a meaningful experience relative to the needs and desires that drive relationships. (Demmitt, 1998, p. 149) Demmitt emphasized that the use of literature and the arts also provides a pleasurable alternative to the standard textbook and case study approach. Maynard (1996) also argued that innovative and challenging approaches to teaching theory are needed to meet the high expectations of today's graduate students.
Several other authors have explored the benefits and disadvantages of using movies as the vehicle for teaching family therapy theory (Gladding, 1994; Hudock & Warden, 2001) . They also provide specific suggestions on what films are appropriate and how these films may be analyzed within classroom discussions or as written homework assignments.
Vignettes. Vignettes and role-plays are another popular recommended teaching strategy. Magnuson and Norem (1998) described using an evolving vignette as a teaching strategy in an introductory course. In this vignette, a fictional family is featured at various developmental stages and the students "work with the family" from various theoretical orientations. Take-home quizzes specific to each theory reinforce the theoretical constructs that were demonstrated in the role-plays. Rabinowitz (1997) presented a variation on the typical use of role-plays. He recommends a semester-long role-play in which students in the class take on the role of various family members and alternate being the therapist.
Experiential exercises. There are many published examples of experiential exercises that could be incorporated into an introductory family therapy theory course. Most of these exercises either stress a particular focus or a concept from a particular school. For example, Hardy and Laszloffy (1995) recommended the use of the cultural genogram to help students become culturally competent. Kane (1996) recommended Bowen-style family-of-origin work with trainees.
An exercise called "Unlearning Certainty" is offered by Helmeke and Prouty (2001, p. 536) for fostering a postmodern theoretical perspective that encourages students to develop a "not-knowing" (p. 537) approach to therapy. They postulated that a critical responsibility in an introductory course is to increase students' awareness of their own assumptions, blind spots, and biases. Helmeke and Prouty recommended experiential activities that "afford students a different level of comprehension of their preconceptions" (p. 537) and that help them cultivate their skills of empathy and sensitivity to other people's lived experiences. The basic exercise involves role-playing a therapy session with clients who speak a language the therapist does not understand (e.g., Spanish), although the clients are able to understand what the therapist is saying (e.g., English). Role-plays are followed by debriefing sessions with the clients. Extensive students' comments about the experience also are offered, and the authors found that the benefits included developing a spirit of humility and curiosity, focusing on the "nonlanguaged" aspects of therapy, attending to the process rather than content of therapy, developing skills, building confidence, increasing trainees' sensitivity toward cultural biases and assumptions, and focusing attention on assumptions about gender.
CONCLUSION
My hope is that the ideas presented in this column will stimulate more interest in building theoretical paradigms of the teaching process, because the teaching process has lagged behind the construction of therapy theories. Teaching is an area of the family counseling and therapy field with a rich diversity of ideas and practices. Each of the major models of family therapy have developed approaches to training that reflect its basic theoretical assumptions, methods, and techniques (Anderson & Rigazio-DiGillio, 1995) . Integrative models also have been proposed. Professors of introductory family therapy theories courses can find a plethora of recommendations. However, measures of outcome are mainly students'evaluations of their experience in the course. Empirical research of teaching methods in introductory family therapy theories courses is still elusive. 
